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             INDIANA CAMPUS COMPACT

Scholarship of Engagement
Faculty Grant

2005-2006 REQUEST FOR PROPOSALS (RFP)

FACT SHEET

Who Can Apply:  Faculty from all disciplines and professional schools at Indiana Campus Compact (ICC) member campuses are eligible to apply.  

Grant Overview:  In his essay, "Creating the New American College", the late Ernest Boyer challenged higher education to recommit to service.  He expressed concern about a "growing feeling in this country that higher education is a private benefit, not a public good".
  In response to that concern, ICC developed the Scholarship of Engagement (SOE) Faculty Grant program to support faculty projects that establish community engagement as part of the curriculum and culture of institutions of higher education, and service-learning as the pedagogy of engagement, and has awarded these grants since 1997.  SOE grants fund the development and implementation of academic courses, research projects, or professional service activities that engage faculty and students in the community.  They are intended to support reciprocal partnerships between institutions of higher education and the community, strengthen student learning, and enhance the professional development of faculty.  A full time faculty member applicant proposes a project that focuses on one of three areas:

•
Teaching:


Design a new course or revise an existing course to include a service-learning component.  

•
Research:


Develop and initiate a research project related to his/her discipline that addresses a community issue and advances the field of engagement through service-learning.  Preference will be given to projects that are participatory action research.

•
Professional Service:
Provide direct service to a nonprofit organization to assist in addressing a particular community issue.  This professional service must be related to the faculty member’s academic discipline or his/her expertise as an educator.

Availability:   
· Up to18 grants are competitively awarded in two rounds, in each academic year.

· The Round 1 grant fiscal period is twelve months, from June 1 to May 31.  

· The Round 2 grant fiscal period is five months, from January 1 to May 31. 

· Grant amounts are from $1,000 to $3,000, with a required match of 50% of the grant amount.

· Grants are awarded on a reimbursement basis.  
Proposals Due:

March 31 (Round 1)
October 31 (Round 2)


ICC Contact:  J.R. Jamison, Program Director for Constituent Development, jrjamiso@iupui.edu 
Funding Source:  Funding for the Scholarship of Engagement Faculty Grant program is provided by The Lilly Endowment.   

Scholarship of Engagement Faculty Grant

GUIDELINES

Timeline



Round 1




Round 2
*Proposals due:



March 31 (for Summer, Fall, Spring)

October 31 (for Spring)


Award Notification:


April 30




November 30
Grant Fiscal Period Begins:

June 1





January 1

Grant Fiscal Period Ends:

May 30





May 30

Fiscal Reports Due:
    

Dec. 15, June 15



June 15

Program Reports Due:    

Dec. 15, June 15



June 15
*Submit an original proposal and four (4) copies to:  

Indiana Campus Compact 

  




ATTN: Scholarship of Engagement






c/o University Place Hotel & Conference Center




 




850 W. Michigan Street, Suite 200




  




Indianapolis, IN 46202

*NOTE – ALL proposals must be properly routed through 

the fiscal routing system at an applicant’s institution prior to submission to Indiana Campus Compact.  **However, if the institution is an 

Indiana University campus, routing through Research & Sponsored Programs or Sponsored Research Services is 

not required.  Because ICC functions fiscally through Indiana University, sub-awards to IU applicants are made 

internally.  For the Bloomington, Indianapolis, & Columbus campuses, the applicant’s School Dean or Department

Responsibility Center must sign as Authorized Fiscal Agent.  For all other IU campuses, the fiscal/business affairs 

officer is the appropriate Authorized Fiscal Agent signatory.
Selection criteria

· Design: The proposal must have a sound design, with well-defined objectives and a clear rationale for connecting community engagement with the goals of the course, research project, or professional service project.  If the project involves teaching a service-learning course, the course objectives, related service activities, and structured reflection activities must be described clearly.  If the project focuses on research, the community issue to be addressed, how the research relates to the applicant’s discipline and benefits the community, and how the results will be disseminated, must be described clearly.  If the project is one of professional service, the community issue that will be addressed, along with how the issue was determined and how the service relates to disciplinary expertise, must be described clearly.

· Impact:  The proposal should provide evidence that there will be substantial outcomes related to the work (e.g., a sustained service-learning course, the application of research results, or positive changes within a community organization).  The proposal also should demonstrate impact within two of the three impact objectives categories as described in the Objective Worksheets.

· Community Partnership: The proposal should demonstrate how community representatives were involved in the development of the proposal and in the implementation of the course or project.

Scholarship of Engagement Faculty Grant

GUIDELINES, Continued.

Reporting requirements

Program Reports:  All recipients are expected to track their progress and submit written program reports to Indiana Campus Compact.  Copies of products (e.g., course syllabi, articles, and project reports) and other documentation materials relevant to the project must be included in the program reports. 

Fiscal Reports:  Recipients also must submit fiscal reports to Indiana Campus Compact.  The reports must indicate both grant and match expenditures.  These reports must be submitted by the dates listed in the timeline below.

Research Participation:  Recipients may be asked to participate in research projects related to ICC efforts.

Other Details:  

· The SOE grants are awarded on a reimbursement basis.  Grantees will have a grant account established at their institution to which expenditures will be charged.  The grant account manager will submit the required fiscal reports and reimbursement requests, in accordance with the established due dates, for grant funds to be reimbursed to the account.  
· Allowable Grant Costs: Examples of allowable costs include a faculty stipend to support course or project development and implementation, or faculty assigned time.  Additional allowable costs include such items as the direct costs associated with the development or implementation of the project such as printing and postage, site visit travel expense, and related conference fees.  If there is a question regarding whether a particular expense is an allowable cost, please contact ICC.  
· Non-allowable Grant Costs: Grant funds cannot be used for indirect costs, items of durable equipment costing more than $100 (unless approved in writing by ICC), payment for participants to do service, fundraising activities, entertainment costs, tickets to recreational events, ball games, zoos, etc., clothing such as T-shirts or hats, or cash incentives.
· ICC will provide grantee project and contact information to the media and campus and ICC public relations representatives as appropriate.  ICC requests that any publicity resulting from a funded grant project acknowledge the support of Indiana Campus Compact.

· Funded project profiles will be posted on the Indiana Campus Compact website.  Please note the permission box on the Proposal Title Page regarding the inclusion of an email address with a project profile.

Scholarship of Engagement Faculty Grant

PROPOSAL COMPONENTS

Title page:         
 Use the attached form (page 10).  On this form, identify which of the three areas of 





 professional development (teaching, research, or service) will be the focus of the project, then



 

 complete ALL of the information on the page.

Abstract: 

(double-spaced, not to exceed one page) Briefly describe the proposed project.
Project narrative: 
(double-spaced, not to exceed three pages) Use the following outline.

· Describe the proposed project, clearly addressing the issues listed in the area below that will be the

             focus of the project: 

•   Teaching:
Include a brief summary of the learning objectives of the course.  Describe the service activities in which students will be involved.  Provide a clear rationale for why this service should be integrated into the course.  Explain the benefit to the community provided by the project. Describe the reflection activities you will structure to clearly link the service experience with the learning objectives of the course.  Provide evidence for the sustainability of the course after the grant period ends.

•   Research:
Describe the participatory action research project which you will implement.  Explain how the project idea was developed with community collaboration.  Provide a context for the project (i.e., community issue or issue within the field of service-learning).  Describe the anticipated impact of the project.  Describe how the project relates to your discipline and how it might be integrated into your teaching and professional service.  Provide evidence for the sustainability of the project, should it extend beyond the grant period.  Describe how the results of your research will be communicated.

•   Service:
Describe the community issue(s) that will be addressed and the method of identifying the issue(s).  Describe the service activities that will be performed.  Describe the anticipated outcomes of the project.  Describe how this project relates to your pedagogical or disciplinary expertise, and how it might be integrated into your teaching and research.  Describe how the results of your projects will be evaluated and communicated.


Discuss the potential impact this project will have on student learning, furthering institutional and departmental goals, addressing community issues, advancing the field of community engagement and service-learning as the pedagogy of engagement, and advancing your professional development and scholarship.

Describe the community partnerships, including the role of community representatives in the design and implementation of the project.

Timeline: 
The implementation timeline should indicate target dates for completion of project activities, as well as other details pertinent to the project.

Objective Worksheets:
Follow the format included with this RFP (page 9).  Develop at least two impact objectives for your project and complete a worksheet for each Objective.  You must develop at least one objective in two different categories -- participant, community, or institutional.  For example, a service-learning course might have community and participant impact objectives while a research project might have institutional and community impact objectives.  The worksheets serve to inform the Project Narrative.

Account Manager Contact Information:  Use the form included with this RFP (page 12) to submit the required

information.

Scholarship of Engagement Faculty Grant

PROPOSAL COMPONENTS, Continued.
Letters of support:
Two letters of support are required.  All applicants must include a letter of support from their academic dean, specifically addressing how this project supports the goals of the school or department.  Ideally, the second letter of support is from a community agency that will benefit from the project.  If this is not feasible, the second letter of support may come from a department chair or colleague in a related area.

Budget: 
Each applicant may apply for a grant of up to $3,000.  A match of 50% of the grant amount must be provided (e.g., if requesting $3,000 from Indiana Campus Compact, the applicant must provide at least $1500 in matching funds).  Match should come from institutional funds (e.g., departmental budget) and/or in-kind and can include indirect costs and costs related to your work on this grant including research expenses, travel, and supplies.  Include a line item budget indicating how both grant and match funds are to be expended, with a cost basis column that explains the calculation of line item amounts.  Below is an example of how the line item budget should be structured – please use the Budget Form included with this RFP (page 11).

SAMPLE BUDGET 

Item



Cost Basis


Grant 

Match


Total


Personnel:

Faculty Stipend 

  for research


3% of salary 


$800

$520

          
$1,320

Graduate student                 

   assistant stipends

3 @ $500


$1,000        
$500

  
$1,500


Total Personnel:



            
$1,800
    
$1,020

          
$2,820

Travel:

National conf. lodging 
4 days
@ $108

$400
 
$32


$432

National conf.
airfare 

Round-trip

            $400

0


$400

National conf. registration



     
0

$350


$350

Project site visits

6 trips @ 10 miles round 


 



trip @ .30


0 

$18                      
$18


Total Travel:




      

$800

$400


$1,200

Supplies:

Project implementation     
 Paper, printing,





 postage for survey

$400

$100


$500


Total Supplies:



            
$400

$100


$500

Total Project Costs:




           $3,000               $1,520

$4,520

Scholarship of Engagement Faculty Grant 

Examples of Projects

Service-Learning Course Development

Service-learning courses exist in a variety of disciplines. Students serve to learn as they learn to serve.  

For example, a writing course requires that students write a newsletter or brochure for a community agency and gain an appreciation of writing for an external audience as they strengthen writing skills.  A Spanish course provides students the opportunity to serve as translators at the hospital or tutor at a local middle school as a way to practice conversation skills and understand the value of cultural diversity.  Groups of business students volunteer at a community service agency and assist in advertising, long-range planning, and data analysis to gain an understanding of how skills developed for the private sector also can meet community needs. 

The service component can be required for all students enrolled in the course, or it can be designed as an option for students to select in lieu of other course work.  Some faculty have developed “fourth-credit” service-learning courses by adding an additional credit for the service-learning component.  The attached Principles of Good Practice in Community Service-Learning and Pedagogy provides guidance in designing effective service-learning courses.

Faculty Research in the Community

Faculty have conducted research projects that are connected to their local communities. The Scholarship of Engagement Grant program especially encourages the conduction of participatory action research as means of  providing maximum benefit to the community.

For example, one faculty member focused his research on the cultural and social constructions of disability as it pertained to the concept of inclusion in the public schools, through interviews and questionnaires involving teachers in the public schools.  A faculty member in philosophy focused her research on completing the first phase of a larger project to culminate in the publication of a book that will link service-learning theory to service-learning practice.  A social work professor used survey research to examine the extent to which religious organizations in her community have been involved in community-based social services, intended to inform her department as it developed a new curriculum and a new elective course for graduate students.

Faculty Professional Service in the Community

Since the inception of the Scholarship of Engagement Mini-Grant Program, faculty have been providing direct service to local community organizations.  

For example, one education faculty member developed and implemented a series of workshops on inclusion for the teachers and staff of a local public school that was to be mainstreamed.  A mathematics faculty member conducted a statistical analysis of the variety of services provided by an agency to victims of domestic violence, sexual assault, and homelessness.  This statistical analysis was used by the agency to successfully seek new funding.  A final example of faculty professional service involves a pharmacy professor who worked with four upper level pharmacy students to research and compile a drug information reference for clients of an HIV/AIDS support center.

Scholarship of Engagement Faculty Grant
Principles of Good Practice in 

Community Service-Learning and Pedagogy

1. Give academic credit for learning, not for service –

Credit in academic courses is assigned to students for the demonstration of academic learning.  It should be no different in community service-learning courses.  When community service is integrated into an academic course, the credit should be assigned for both the customary academic learning as well as for the learning derived from the community service component.

2. Do not compromise academic rigor  –

The additional workload imposed by a community service assignment may be compensated for by an additional credit, but not by lowering academic learning expectations.  Adding a service component, in fact, may enhance the rigor of a course because, in addition to having to master the academic material, students must also learn how to learn from community experience and merge that learning with academic learning.  These are challenging intellectual activities that are commensurate with rigorous academic standards.

3. Set learning goals for students –

With the addition of the community as a learning context, there occurs a multiplication of learning paradigms (e.g., inductive learning, synthesis of theory and practice) and learning topics (e.g., the community, the population).  To sort out those of greatest priority in the service of the course goals, as well as to take best advantage of the rich bounty offered by the community requires deliberate planning of the course learning goals.

4. Establish criteria for the selection of community service placements – 

Three criteria are essential in all community service-learning courses.  First, the range of service placements ought to be circumscribed by the content of the course; homeless shelters and soup kitchens are learning-appropriate placements for a social work course on homelessness, but schools are not.  Second, the duration of the service experience must be sufficient to enable the fulfillment of learning goals; a one-time, two-hour shift at a hospital will do little for the learning in a course on institutional health care.  Third, the specific service activities and service contexts must have the potential to stimulate course-relevant learning; filing records in a warehouse may be of service to a school district, but would offer little to stimulate learning in a course on elementary school education.

5. Provide opportunities for students to reflect on service in light of the learning objectives of the course –

Course assignments and learning formats must be carefully developed to both facilitate the students’ learning from their community service experiences as well as to enable its use on behalf of course learning.  Experience, as a learning format in and of itself, does not consummate learning, nor does mere written description of one’s service activities.  Class discussions, directed writings, presentations, person activity logs, journals, and paper assignments that foster analysis and reflection of service experiences in the context of the course learning are necessary components.

Principles of Good Practice, continued:

6. Provide supports for students to learn how to harvest the community learning –

Harvesting the learning from the community and utilizing it on behalf of course learning are 

learning paradigms for which most students are under-prepared.  Faculty can help students 

realize the potential of community learning by either assisting them with the acquisition of skills necessary for gleaning the learning from the community, and/or by providing examples of how to successfully do so.

7. Minimize the distinction between the student’s community learning role and the classroom

learning role – 

Classrooms and communities are very different learning contexts, each requiring students to assume 

a different learning role.  Generally, classrooms provide a high level of learning direction, with 

students expected to assume a largely learner-follower role.  In contrast, communities provide a low 

level of learning direction, with students expected to assume a largely learning-leader role.  A 

mechanism is needed that will provide learning direction for the students in the community (e.g., 

community agency staff serving in an adjunct instructor role.)  The more we can make consistent the 

student’s learning role in the classroom with her/his learning role in the community, the better the 

chances that the learning potential within each context will be realized.

8. Re-think the faculty instructional role –

Students are being challenged by the many new and unfamiliar ways of learning inherent in community service-learning.  A shift in instructor role that would be most compatible with these new learning phenomena would move away from information dissemination and move toward learning facilitation and guidance.  Exclusive or even primary use of the traditional instructional model interferes with the promise of learning fulfillment available in community service-learning courses.

9. Be prepared for uncertainty and variation in student learning outcomes – 

In college courses, the learning stimuli and class assignments largely determine student outcomes.  This is true in community service-learning courses, too.  However, in traditional courses, the learning stimuli (i.e., lectures and readings) are constant for all enrolled students.  This leads to predictability and homogeneity in student learning outcomes.  In community service-learning courses, the variability in community service placements necessarily leads to less certainty and homogeneity in student learning outcomes.

10. Maximize the community responsibility orientation of the course – 

If one of the objectives of a community service-learning course is to cultivate students’ sense of community and social responsibility, then designing course learning formats and assignments that encourage a communal, rather than an individual, learning orientation will contribute to this objective.  An example would be to share student papers with the other students in the class.

Adapted from:  Howard, Jeffrey. 1993. PRAXIS: A Faculty Casebook on Service-Learning
Ann Arbor:  OCSL Press.
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OBJECTIVE WORKSHEET
Make copies of this worksheet as needed.

Applicant Name:












Develop at least two impact objectives for your project and complete a worksheet for each objective using this form.  You must include at least one objective in two different categories – participant, community, or institutional.  For example, a service-learning course might have community and participant impact objectives, while a research project might have institutional and community impact objectives.  Add additional pages as needed. 

AREA OF IMPACT FOR THIS OBJECTIVE














      (Institutional, Participant, or Community)

1. What work will be done?  (What service activities will you and/or students engage in?  OR What skills and experiences will participants receive?  OR What efforts will be undertaken to build institutional capacity?)

2. What is the expected result of the work or activities described above?  (Make sure this result relates clearly to the activity described above.  Include only one result per objective.)

3. How will you measure the impact of your service, quality of your product, or the effectiveness of your activity?  (What tools will you use?)

4. By what standard will you gauge success?  (If the standard of success cannot be reasonably estimated, explain why.)

5. How many individuals will benefit from the activity described in #1?  (If the number of beneficiaries cannot be reasonably estimated, explain why.)

6. Objective Statement:  (Combine the answers to questions 1-5 into a single statement of the objective.)

2005-2006 Scholarship of Engagement Faculty Grant Proposal

TITLE PAGE

Applying for:
Round 1
 (Due March 31)  Round 2
   (Due October 31) GRANT REQUEST: $


Focus of Project:  Teaching    Research    Professional Service  

Project Title:   
















Course Title:














Project Director:  












  

Applicant Faculty Member Name and Title

Institution:  





Department:  






 

U.S. Mail Address:  












 

Include Street Address, City, AND Zip Code

Campus Address, if IU campus:













Telephone: (work)





(home)









Fax:  






E-mail:  







 

How I became aware of this grant opportunity:  











Please estimate the anticipated number of:                                                                            

First Year college students participating in project:



  
Include my email address with
Subsequent year college students participating:




             my project profile on the ICC
College faculty participating in project:





             website – □   Yes   □   No
College administrators participating:







K-12 students participating in/benefiting from project:




I give permission for ICC to use

K-12 faculty and/or administrators participating/benefiting:



photos submitted with reports

Other community residents benefiting:






and to quote from such reports 

New service-learning courses developed:





– □ Yes   □ No
Existing courses having an added service-learning component:




Project Director Signature
Signature:  







 Date:  






Authorized Fiscal Agent Signature This application must be signed by the person authorized on campus to accept external contracts and grants (see page 2).  

The signatory certifies to the best of his/her knowledge that the data in this application is true and correct, and that the governing body of the applicant has duly authorized the filing of this application, and that the applicant will comply with the assurances required of applicants if the proposal is approved.

Printed Name & Title:














Mailing Address:














Include Street Address, City, AND Zip Code

Campus Address, if IUPUI or Bloomington campus:









  

Phone:                    


Fax:



E-mail










Signature & Date:




  
     







PROPOSALS MUST BE RECEIVED IN THE INDIANA CAMPUS COMPACT OFFICE BY THE DUE DATES LISTED ABOVE.  SUBMIT THE ORIGINAL APPLICATION.                                                                                            
SCHOLARSHIP OF ENGAGEMENT FACULTY GRANT

BUDGET FORM
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2003-2004 Scholarship of Engagement Grant
OBJECTIVE WORKSHEET
Make copies of this worksheet as needed.
Applicant Name:












Develop at least two impact objectives for your project and complete a worksheet for each objective using this form.  You must include at least one objective in two different categories – participant, community, or institutional.  For example, a service-learning course might have community and participant impact objectives, while a research project might have institutional and community impact objectives.  Add additional pages as needed. 

AREA OF IMPACT FOR THIS OBJECTIVE














      (Institutional, Participant, or Community)

1. What work will be done?  (What service activities will you and/or students engage in?  OR What skills and experiences will participants receive?  OR What efforts will be undertaken to build institutional capacity?)

2. What is the expected result of the work or activities described above?  (Make sure this result relates clearly to the activity described above.  Include only one result per objective.)

3. How will you measure the impact of your service, quality of your product, or the effectiveness of your activity?  (What tools will you use?)

4. By what standard will you gauge success?  (If the standard of success cannot be reasonably estimated, explain why.)

5. How many individuals will benefit from the activity described in #1?  (If the number of beneficiaries cannot be reasonably estimated, explain why.)

2003-2004 Scholarship of Engagement Grant
OBJECTIVE WORKSHEET
Make copies of this worksheet as needed.
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ACCOUNT MANAGER CONTACT FORM

The Account Manager is the person who is authorized to accept external contracts and grants on behalf of a faculty member, and who will be responsible for the management of the Scholarship of Engagement Faculty Grant and for meeting the fiscal reporting requirements.  A copy of the award packet will be sent to this person, including the required forms for fiscal reports and reimbursement requests.  

Please provide the following information for the Account Manager, who will submit the Sub-grantee Fiscal Report and Reimbursement Form and to whose attention reimbursement funds should be sent.  Note that this may be a different person than the one who signed off on the grant proposal as the Authorized Fiscal Agent.

Please provide the information COMPLETELY and LEGIBLY.

Printed Name

Title

Mailing Address 














(including
     













Zip Code)
     













(Campus address if IUPUI or Bloomington campus
























Telephone Number





Fax Number

E-mail Address
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Item:                                         	Cost Basis:			


Personnel:


																																																																


     					Sub-Total Personnel:	





Travel:


																																																																


     					Sub-Total Travel:	





Supplies:


																																																																


     					Sub-Total Supplies:	





Other:


																																																


     					Sub-Total Other:	





TOTAL	











Grant  		Match		Total		





																																																						








																																																						








																																																						








																																										





						








� Boyer, Ernest L. “Creating the New American College.” The Chronicle of Higher Education March 9, 1996: Point of View
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